
School Review Report 

2020–24 Cycle 
Sorrento Primary School 

1090 

South Eastern Victorian Region 

Dates of Review 

Validation Day: 11 February 2021 

Fieldwork Day/s: 16 February 2021 

Final Panel Day: 26 February 2021 

Strategic Plan 2017–20 

 

 



 

Melbourne May-21 

©State of Victoria (Department of Education and Training) 2016 

The copyright in this document is owned by the State of Victoria (Department of Education and Training), or in the case of some materials, by third parties (third party materials). No part may be 
reproduced by any process except in accordance with the provisions of the Copyright Act 1968, the National Education Access L icence for Schools (NEALS) (see below) or with permission. 

An educational institution situated in Australia which is not conducted for profit, or a body responsible for administering s uch an institution may copy and communicate the materials, other than third 
party materials, for the educational purposes of the institution. 

Authorised by the Department of Education and Training, 

2 Treasury Place, East Melbourne, Victoria, 3002  

  

CONTENTS 

 

 

1. PUBLIC SECTION............................................................................................................................................................... 3 

1.1 SCHOOL CONTEXT .................................................................................................................................................... 3 

1.2 SCHOOL AND COMMUNITY HIGHLIGHTS ........................................................................................................... 4 

1.3 SUMMARY OF KEY REVIEW FINDINGS................................................................................................................ 5 

1.4 SUMMARY OF KEY DIRECTIONS FOR THE NEXT SCHOOL STRATEGIC PLAN ...................................... 6 

 

 

 

 

 

 

 



 

Melbourne May-21 

©State of Victoria (Department of Education and Training) 2016 

The copyright in this document is owned by the State of Victoria (Department of Education and Training), or in the case of some materials, by third parties (third party materials). No part may be 
reproduced by any process except in accordance with the provisions of the Copyright Act 1968, the National Education Access L icence for Schools (NEALS) (see below) or with permission. 

An educational institution situated in Australia which is not conducted for profit, or a body responsible for administering s uch an institution may copy and communicate the materials, other than third 
party materials, for the educational purposes of the institution. 

Authorised by the Department of Education and Training, 

2 Treasury Place, East Melbourne, Victoria, 3002  

  

1. Public section 

1.1 SCHOOL CONTEXT 

Location and history Established in 1871, Sorrento Primary School is located on Victoria's Mornington 

Peninsula, approximately 108 kilometres south east from Melbourne’s Central 

Business District (CBD). Located on several sites over this period, the school’s 

current setting is near the centre of Sorrento township.  

 

School facilities The school’s main site includes an administration block, staffroom, and varied staff 

areas. Additional buildings house teaching and learning spaces including a flexible 

learning area and a school library.  The school grounds include areas for sport, 

several covered recreational areas and garden spaces for students . The recent  

creation of additional outdoor learning and play spaces has further enhanced the 

outdoor environment of the school with further developments to take place in the 

future.  

 

Enrolments Enrolments at the time of the review were approximately 300 students. Enrolments  

have decreased slightly over the strategic period. 

 

SFO and SFOE  The Student Family Occupation (SFO) index in 2020 was 0.3460, and the Student  

Family Occupation Education (SFOE) was 0.3094. 

 

Staff profile In 2020 the staffing profile of Sorrento Primary School includes 15.2 fulltime 

equivalent (FTE) staff, including the Principal, and 4.0 Education Support (ES) 

staff, including classroom integration, and office administration staff.  

 

Curriculum The schools F–6 curriculum framework incorporates the eight learning areas 

required by The Education and Training Reform Act 2006 1  aligned with the 

Victorian Curriculum. 

Classroom teaching and learning is supported by the provision of specialist 

teachers. Physical Education (PE), The Arts, Music and Science, are specialist 

areas provided by the school. Languages other than English (LOTE) Indonesian 

is taught by classroom teachers. Access to digital technologies includes laptops, 

tablets and desktop computers, and an optional Bring Your Own Device Program 

(BYOD) for Years 3–6 . A range of strategies and programs to assist students 

needing additional support or extension are provided by the school.  

Additional information Enrichment learning activities and extra curricula programs are offered for students 

in a range of environments. These include; sporting opportunities, beach and 

ocean activities, visiting artists, a camping program including an optional annual 

Ski Camp, and an environmental program. Students have the opportunity to take 

on leadership roles including the roles of School Captains, House Captains,  

Sustainability Leaders, Art and Music Captains, and Student Councillors.  

                                                 
1
   English, mathematics, sciences, humanities and social sciences, the arts, languages, health and physical education, informati on and communication technology, and design and technology.  
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1.2 SCHOOL AND COMMUNITY HIGHLIGHTS 

Highlight 1  

Title: School Community  FISO dimension:  Building communities 

The Panel confirmed a key highlight at Sorrento Primary School was the high level of community and parent  

involvement, and a dedicated focus on using the school values to build a culture of high expectations . Parents  

reported the school actively encouraged them as partners in learning and positively endorsed the school as a 

welcoming and inclusive community. Parent volunteers contributed in many ways and strong relationships were 

also built with several community groups including the local Men’s Shed, service and sporting clubs. The 

creation of additional outdoor learning and play spaces, was supported by fundraising and the support of the 

community groups contributing to a sense of community.  

A focus to improve communication practices across the school provided parents and families with additional 

opportunities to access school information. The school revised how it reported student progress to parents and 

communicated information through use of an online school manager (particularly during remote learning),  

providing a strengthened forum for more regular ongoing communication of students’ progress. The Panel 

agreed, the increased forums and opportunities for school and community involvement contributed to positive 

and supportive relationships between home and school and an engaged and inclusive community. 

Highlight 2 

Title: Commitment to Professional Learning Title: FISO dimension:  Building practice excellence 

The Panel confirmed a key school highlight was the school’s ongoing commitment to provide strategic 

professional learning to improve teaching practice, evidenced by regular scheduled professional learning 

opportunities designed to support the priorities set out in the School Strategic Plan (SSP). Accountability for 

the implementation of school initiatives was built into each staff member’s Performance and Development 

(P&D) plan, providing a clear structure, for aligning whole school improvement.  

The Panel noted, the established practice of working in Professional Learning Teams (PLTs), also impacted 

positively on the collective responsibility of staff in providing an effective forum for teams to regularly reflect on 

their practice and explore strategies for meeting the needs of individual students. The development of whole 

school curriculum documents F–6 aligned with the Victorian curriculum also resulted in a greater focus on 

monitoring student learning progress. Results from the School Staff Survey (SSS) for the Teaching and 

Learning Modules in particular, showed high levels of positive per cent endorsement for all factors (over 90 per 

cent) for the last three years. The Panel agreed these actions resulted in a growing collaborative culture 

amongst staff with a willingness to share critical reflections and participate in focused professional dialogue 

about effective learning and teaching.      

Highlight 3 

Title: Student Opportunities  FISO dimension:  Health and wellbeing 

The school’s Pre Review Self Evaluation (PRSE) identified the many opportunities for students to be involved 

in a wide range of additional programs and activities, as a school highlight. Parent and student focus groups 

endorsed this view citing programs offered to students were designed to augment students’ health and 

wellbeing.  These included programs such as swimming, a range of sporting events, interschool sports and 

community events such as fairs and markets, lawn bowls, skateboarding and fishing. A range of other programs 

targeted at enhancing student wellbeing included yoga, dance, and body education. A strong focus on the Arts 

included opportunities for students to participate in instrumental music, bands, choirs, and annual productions.  

Senior students also participated in elective style workshops such as, photography, dance, 3D printing and 

games from around the world.  The Panel agreed that the wide range of activities and opportunities offered to 
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students provided them with considerable choice to participate in areas of interest and fostered a school focus 

on student health and wellbeing..  

 

1.3 SUMMARY OF KEY REVIEW FINDINGS 

Performance against the SSP goals 

SSP Goal 1:  

The 2017–20 SSP set a goal to improve student attainment and growth with a particular focus on numeracy.  

The Panel found the school partially met this goal, with three targets partially met and two targets not met.  

 

SSP Goal 2:  

The Panel found the school partially met the goal to build a culture where teacher impact and student voice 

drives visible learning, attainment and growth, with one target met and one target partially met. 

 

Findings against the Terms of Reference Focus Questions 

Terms of Reference Focus Question 1:  

How effectively is data and evidence used to improve teacher practice in order to improve student 

outcomes? 

 

The Panel found the refined structures for working in teams provided an effective forum for teams to 

regularly share data and reflect on practice. Improved assessment practices and ways to track and monitor 

students learning growth were evident, assisting teachers to better understand and implement consistent 

assessments. The Panel noted, the capacity to fully understand a continuum of learning in order to provide 

for a personalised curriculum, was sometimes varied in quality and effectiveness. 

Terms of Reference Focus Question 2:  

To what extent is the Victorian Curriculum consistently understood and enacted by all teachers to enable 

student growth? 

 

Over the School Strategic Plan (SSP), the school developed whole school curriculum documents, which 

supported teachers to scaffold numeracy and literacy across the classes. The Panel found the greater use 

of curriculum documents when planning, assisted in raising staff awareness of the requirements of the 

Victorian Curriculum resulting in improved processes for monitoring student learning progress. The Panel 

noted, the development of an inquiry model and inquiry-based curriculum aligned across the school 

including the specialist classrooms, also supported planning. However whilst the inquiry model outlined the 

requirements of the Victorian curriculum, this was not always consistently underpinned by an understanding 

of, and the notion of a continuum of learning, and did not always reflect a deep understanding of the broader 

requirements of the Victorian curriculum. The Panel agreed overall, the use of curriculum and planning 

documents highlighted evidence of greater depth of planning, assisting enhanced accountability measures 

for student outcomes. 

 

Terms of Reference Focus Question 3:  

To what extent do current school processes and structures successfully support student’s engagement, 

agency, and voice in their learning? 
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The Panel noted, there was a level of support for students to have greater choice in their learning through 

the implementation of the inquiry model, and processes to assist students to set learning goals. Classroom 

observations indicated, and the Panel agreed, that anecdotally this resulted in a greater level of student 

agency and engagement in learning. However, Panel discussion concluded that whilst many students had 

learning goals, the goals were not always challenging or current, and there were limited and varied 

opportunities for students to consistently reflect on their learning through feedback and reflection practices.  

 

 

1.4 SUMMARY OF KEY DIRECTIONS FOR THE NEXT SCHOOL 
STRATEGIC PLAN 

The School Review Panel recommends the following key directions for the next School Strategic Plan:  

 Data Literacy particularly to plan for future learning 

 Moderation and formative assessment 

 Peer observations, particularly more structured opportunities and accountability 

 Personalised student learning, particularly challenge for more able students and understanding the 

continuum of learning to teach to each students’ point of need,  

 Student agency and voice, particularly feedback and reflection strategies and construction of 
learning goals  

 
 

 Inquiry learning particularly transferable learning skills  

 Resilience strategies for students 

 

 

 

 

 


